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ABSTRACT

Writing in a foreign language is a difficult skfibr language learners to acquire and more in acadeomtext.
The use of strategy instruction is not common assfooms but it could be helpful for Language leegnThe present
study aims at investigating the effect of Conceppling strategy on EFL learners. Thirty student€Enfineering
participated in this study .The students were agsigo control and experiment group .They werdatitermediate level
of English proficiency and studying English as pafttheir prescribed syllabus. Their Language pieficy was
determined by Michigan Test of English LanguagefiBiency.(MTELP) (Corrigan,1979). The study revehlhat the
instruction of concept mapping strategy has a pesitesult on the language learners’ writing acaieents. The study

showed that designing strategy based syllabuses Fal successful Language performance.
KEYWORDS: Strategy, Writing Skill
INTRODUCTION

Becoming a writer is a complex and ongoing procasd,becoming a writing teacher is no less complatbara

Kroll (Second Language Writing).

Writing is one of the skills along listening, spagakand reading .Writing helps the person to pstthoughts into
words in a meaningful form writers need writing ot and knowledge of letter shapes, they needdognize the need
for space between words. Byrne (1979:6) stateswhtihg is transforming out thoughts into languatieequire physical
and mental activity on the part of the writer. dtd complicated process which involves a numberoghitive and met
cognitive activities for instance; brainstormindganqning, outlining, organizing, drafting and remgiCognitive aspects of
writing have received particular attention as irtigggors have tried to understand the thought m®aenderlying the
composition of students .Learning to write is difiit specially for those writing in Second or fayeilanguage in academic

contexts.

According to Bereiter and Scardamalia (1987) pgttogether concepts and solving problems, the megages
in “a two way interaction between continuously depéng text”.The process of drawing a concept mapamly demands
active involvement of the learner in the learnimggess but also throws light on their understandting particular area.
Writing is a flexible, goal directed work; it regqeas extensive self regulation and attention confrbk study tries to find
whether English Language Teachers can help stuttentsprove their writing skills by the explicitstruction of learning

strategies like concept mapping.
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The main purpose of this study is to investigate #ffectiveness of explicit instruction of stratginamely
concept mapping on EFL learners’ writing improvemen

REVIEW OF LITERATURE

White (1987) state that “writing is challenging f&@SL/EFL learners, it involves discovering, ideasd a
discovering how to organize them and discoveringtvithis that one wants to put across the readerdching writing in a
second or foreign language has passed differemigreeach of which has benefits and shortcomingeeBs writing arose

in the late 1960s and the early 1970 in reactiathégroduct centered pedagogy.

Flower and Hayes (1980) suggested that writersl@mgifferent strategies while composing the workey
stated that composing strategies are decisionsge with the linguistic and rhetorical problems gady the writing task
as seen by the writers .Flower and Hayes (198®epted a model of skilled writers in which cogrétprocess formed a
major component .These included planning, tramgiedind review process.

* Planning - plan what to say and how to say. Plan with sgtfipals, generating ideas and organizing ideas into

writing.
» Translate plans into ideas.
* Review by reading and editing the written text.

Concept mapping is a learning strategy; it is glical tool for organizing and representing knowledThey
include concept, usually enclosed in circles ordsorf some type, and relationships between condéegisated by a
connecting line linking two concepts. It is tooledsby students in learning .With the visual repnéstion of the key
words; the learners can organize these key issuasnieaningful way. Research reports that concegppg strategy

helps learners and has positive effects on theeaaigdwriting of the learners.

Freeman (2002) gave an explanation for the effécoocept mapping on the writing process .She dt#tat
human minds have the ability to create conceptigéptions from the concrete to abstract by the@ss of mapping from
one to another .The ability to create maps helpmkrs to improve their writing. According to Sckuf1998) students
who believed they were learning a useful strategyewnore successful in improving their writing .Cept mapping is a
strategy which emphasizes organization which mdy the students to improve their writing .AccordittgZimmerman
(1986), a student’s ability to control their leargior “self regulation”, refers to the degree toigkhindividual become
Meta cognitively, motivationally and behaviorallgtive participants in their own learning processlf $egulation in

writing was defined as the strategy that writerspdo preplan what they are going to write, toeavand edit output.

Many teachers have attempted to influence the eonirshis development by using models of skilledavs and
the strategies used by them or they tried to dstalpredictable routines when writing processes sag planning and

revising were expected and reinforced.

The study of literature shows that a wide rangeeofinology associated with learner training ,whalso

reinforced to as a strategy teaching (Richardsl&xap) or strategy teaching instruction (Brown,2000

A number of language learning strategies were sstgdeto help language learners. Richards, Platt, Riatt

(1992) presented a specific definition of stratégyning and outlined three different approachas itaining in the use of
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learning strategies in order to improve the ledsneffectiveness .A number of approaches to styategjning are used
including 1) Explicit or direct training: learner&ge given information about the value and purpdseparticular strategy,
taught how to use them and how to monitor their axs@ of the strategies.2) Embedded strategy tigitive strategies to
be taught are not taught explicitly but are embddidethe regular content of an academic subject,aach as reading

math or science 3) combination strategy traininglieit strategy training is followed by embeddedining (p.355).

Techniques used in the language classroom encquraiie and sustain effective language learningtsgies in
students .Learner training can be summed up akiteptearner how to learn ,with a view to becoméejpendent and

autonomous learner .

The study of literature has revealed that a laesearch in the student’s self regulation may wemger the effect
of learning strategies .The area of interest ifirtd out whether explicit instruction of learningrategies like concept

mapping can lead to an increase in student’s sglilation.

METHODOLOGY
Restatement of the Problem
Strategy instruction has helped to improve in votaty learning, reading comprehension and writinig iikely

that it would help the foreign language learnerdifferent tasks. This study tries to answer tHWing questions:
To what extent does concept mapping strategy inglearners writing performance in an EFL setting?
Design

The participants were divided into two group’s @oatrol group and other experimental group .bnfitst stage

both group participated in posttest and only thgeeixnental group was exposed to concept mapping.
Participants

Thirty students from the college of Engineeringtiggrated in the study .They have passed intermediad were
in the age group of 17-18 years .To test the lefdinglish proficiency Michigan Test of English lgarage proficiency
(METELP)was used .According to the mean and stahdaviation of the test, the students whose sdetkesne standard
deviation below and above the mean were assignéigeaimtermediate group .Fifteen students weregassi for control
group and fifteen students were assigned for expmarial group out of which eight number were fenaaid seven were

male . In the control group ten were female and fixere male.
Instruction Material

The treatment of the experimental group was initbn@nd practice in concept mapping strategy. &ttglin the
experimental group were given handouts on concegppimng, instruction and practice .They practiceding from easy
and familiar topics (school, friends, and intern&f)e control group wrote on the same topics withtba use of concept

mapping strategy.
Instruments

Michigan Test of English Language Proficiency (MTBL(Corrigan, 1979); was the instrument used terd@he

the level of English proficiency of the students éssay writing task were applied to measure tidestt’s writing ability
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.First the students were asked to participate éntétst of English Language proficiency and from agisixty students
thirty students were selected. The students whoses fell one standard deviation below and abogamwere assigned
as the intermediate group then the students intwloegroups were asked to write expository essaysnternet and
Technology for pretest and posttest .The topicspfetest and posttest were same .The essay wasdsoot of 20.The
students paper was scored by two raters ( oneedearcher and another teacher who taught writinlgeatindergraduate

level for many years .) Interrater reliability fibre pretest and posttest were .67 and .65 respbctiv
Procedure

Each class of 50 min and eight classes were wsdti$ purpose.
Pre Testing

All the thirty students were asked to write tweass on the given topic .The allotted time for efaglic was fifty

minutes. The papers were collected and each stederg was measured on the average score for theters.
Strategy Instruction

The strategy instruction phase started after thmlesits participated in the pretest. The studentghan
experimental group received the instruction foragpt mapping strategy .The strategy was taughtviatlg Harris and
Graham (1996):

» Strategy Description At the beginning of the class ,students were &iidut the strategy of concept mapping
.Concept mapping was described as a strategy thadl be used to categorize information in a gragbim
through drawing .The sequence of steps of crediagoncept map was explained .This strategy caaldoeused

for vocabulary development, reading comprehensitudy skill and prewriting activities .

» Discussion of Goals and Purposedhe teacher explained the learners about thefisigmce and advantages of

using concept mapping strategy in writing composti.Students were asked two questions.
e How do you think this strategy might help you tate®
e How could this strategy help you with different &goof writing?

 Modeling the Strategy: A map was created on the board using conceptegiramapping by the teacher .A
common topic was decided with the student’s conserikhis topic was labeled as the “main idea” ef tbncept
map .Next possible subtopics were generated anddatid the main idea .Students were taught how fte wr
subtopic information in telegraphic form .The teamchmodeled the use of telegraphic language fornts an
explained that this involves choosing importanbinfation. After completion of the map the infornoatiwas
transferred into written form, paragraphs startivith top level structures i.e. ., topics and subtepThe teacher
reviewed the information on the map and showed tmthe rewrite the information on the map into cdetg

sentences .At the end the concluding paragraphwrigen.

e Students Mastery of Strategy StepsbDuring this stage students memorized, rehearseddfjuence of activities

for concept map construction.

* Guided Practice and Feedback:During these sessions, feedback was provided tiodests’ performance
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.Students chose a topic and created maps .Themseelthe concept maps to write essays.

The first two classes were devoted to trainingtdahnique .The other two classes were spent octi€ing the
strategy in order that the students master theafnedtal skills .When the essays were composed auitttept mind

mapping strategy other teaching techniques wasmeptoyed in the classroom .
Post Testing

After the instruction period of strategy conceptpmiag all the thirty students in the two groups teron the

given topic .Again the score was measured baseleoaverage score for the two raters.
Scoring

Students were asked to write essays to measurenthigng ability . The written essays were thenrgtbbased on
Jacobs et al.(1981,as cities in Weigle,2002). boba et al .scale the essays were rated on fivectspriting, content,
organization, vocabulary, language use and mechafibe five aspects have different weights accordim their

emphasis:
Content -30 points
Language use -25 points
Organization and vocabulary -20 points
Mechanics -5 points

Spelling and handwriting was not taken into consitlen. The essays were scored by the researcliethan
scores combined .Each essay was scored out oh@.rhter reliability for the pretest and post t@mpositions were.

67 and .65 respectively .The final score for eduent was the average score for the two raters.
RESULTS AND DISCUSSIONS

The major question addressed in this study washen¢he use of concept strategy would improve BEents’
writing performance at the undergraduate levelasfguage proficiency. In the beginning, descripstatistics for the
subject’s performance on writing testes were coeghuThe table gives basic descriptive statistictuoing means and

standard deviation of pretest and posttest onngritichievements tests of the two groups.

The scores of the experimental group and the cogtrmup on the posttest shows that's the studerite w
participated in the experimental group performedtenethan the control group .The students’ in tlwatml group

performances was lower than the experimental group

The findings of the study showed that explicit iostion of concept mapping strategy affected trerriers
‘writing performance .The findings also support Geki's (1998) claim holding that students believeytlare learning a

useful strategy that will successfully improve thariting .

Another explanation of the positive effect of capicenapping strategy on the learners writing achiesat is
provided by Cicognani (2000), that the visual repraation of keywords on a map, a learner is abteftne language and

vocabulary ,identify key issues and present in amrgful chart .The learners do not get lost ;thaye a reviewing map
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to which they can come back to review the previteps and to organize the new information .
CONCLUSIONS AND IMPLICATIONS

The paper has shown that the application of conteypping strategy by the learners ,helps them praxe their
writing performance .Graphical representation hehps students to organize their ideas and presemh tin a better
manner .The paper shows the effectiveness of comeapping for the students writing task which suppavhat Atkinson
(2003) stated ,’..by advocating a post process agmbr to L2writing | do not suggest that processagedy should
necessarily be replaced in any wholesale way ir_theriting (p.10) Atkinson further stated in thegt-process “we seek
to highlight the rich multifocal nature of the fi8land “go beyond now traditional views of L2 wiitj research and

teaching’(p.12)

The findings of the paper shows that concept mapptrategy can help students to understand problerake

students make more creative .The teachers camsdsooncept mapping strategy to make learners lvatters.

The present paper only saw the use of concept mgppithe undergraduate learners, there are otkasdhat

can be studied further .It can also be used indstand the classrooms with different educatiomakiground.

Concept mapping is one way of improving the stuslem@mposing skills and there are many other wayl wi

which the writing skills of the learners can be fmed.

Table 1: Means and Standard Deviation for Pretestrad
Posttest Scores on Writing Achievemeifiest

M SD N
pretest
Experimental group| 11.13 4.6 15
Control group 12.83 2.96 15
Post test
Experimental group| 14.76 1.99 15
Control group 12.96 2.595 15
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APPENDIX INSTRUCTIONAL MATERIAL
What is a Concept Map?

Concept map is a graphic representation of idedscancepts. It consists of concepts or nodes lirikethbeled
lines to show relationships and interrelationshipgween terms. Concepts are arranged hierarchicallythat the
mostinclusive, consumptive concepts appear at ¢ipe of the map, with less inclusive,subordinate epts below
(Jonassen & Grabowski, 1993: 439).

An example of concept map:
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Key components|
of a concept
map

Concepts Propositions Structures

Figure 1
Concept Mapping As a Learning Tool
To summarize reading materials
To organize knowledge domains
To organize ideas for writing and research
To plan your research project and identify thealdes in it
To fix learned materials in long-term memory
To revise effectively for examination
Uses of Concept Mapping
Develop an understanding of a body of knowledge
Explore new information and relationships
Access prior knowledge
Gather new knowledge and information
Share knowledge and information generated
How to Organize Our Thoughts through Concept Mappirg

A concept map is simply a way to visually displag toncepts andrelationships among ideas. Thisheii you
to further organize your ideas anddefine your topicallows you to quickly write down your ideasdathen see
theorganization of your topic. As you map, thinloabwhat issues you would like tofocus on relatedhe main idea.
Also think about the ways you will collect datagmeésent the material Later you can return to yaurcept map as you

create your

Outline. You can turn each level of bubbles (maipi¢, subtopics, etc.) into a levelon your outlifiéis is a way
for you to gain exposure to multiple dimensionsiwpic that you might not have considered. To ereatoncept map you

have to follow steps given below.

» ldentify the general/broad topic that you are iested in
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Example: You are interested in the general topisadiution.
e Brainstorm on the general topic and list all theegapts and themes that are
* Related to the topic on a large piece of paperpKke concepts as concise as possible
» Using unlined paper, write the main theme in theteeof the page.

* Take the other concepts identified in the braimatog and connect them to the Center concept. Yowsea other
organizational patterns such as branches, arrogveops. More important ideas should be put nearthd center

and less important ones closer to the edge. Igethi relationship between the concepts

» After the map has been created, look at the org#inizal patterns to see if the pieces fit togethra make sense
and if there is anything missing. After thehas bemrated, look at the organizational patterns @ithe pieces

fit together and make sense and if there is angthiissing.
Critical Questions
After you created the map, you may ask yourselfoeHewing questions:
* What is the central word, concept, research questigroblem around

Which to build the map?

* What are the concepts, items, descriptive wordslbing questions that you Can associate with thecept, topic,

research question or probl@m

* What is said about the concepts? Record the qootearaphrase.
Practice Concept Mapping

Think about trees and their advantages. Then trgnap out the general and Specific ideas on a diagkéere is an

example:

TREES
give give
OXYGEN wooD
g is important to
Is important to is usedltl:l is used to is used to
is important to h'-" d make
Figure 2
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Some Tips on Making Concept Maps

« Use a top down approach, working from general &cHjg or use a free Association approach by btamgsing
nodes and then develop links and Relationships.diféerent colors and shapes for nodes and linkisl¢atify
different types of information. Use different cadrnodes to identify prior and new information. Wseloud

node to identify a question.
» Gather information to a question in the questiodeno
Final Words

Each student may have different way to represerdtvitiey think. Your Concept map should reflect your

information of a topic. It is always advisable tait& down notes describing what you have mapped.
Appendix B. 1. Sample Tasks
Create concept maps according to the followingckpnd compare yours with other students.

Unemployment -Internet

TP

=

=i TR
:ﬂ""‘---______u' :/" ‘\ ”,_..-r'/ _—4_

]

Tegs o Pheia Llatement

Errects

Figure 3

The Writing Capitalization
Process (rough
and final drafts)
S Punctuation
Narratwe'-.\ ¢

Events are in k Writing
chronological
order

Sentences

Beginning, Topic
Middle, Paragraphs Sentence
and End

Figure 4
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Outdoor
Players
Teams

Rules

My favorite
sport

Cricket
My favorite
player

Money

Spectators

Figure 5

International







